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Presentation Outline

Emphasise cross curricula relevance



Facts about writing in NZ
NEMP Statistics 2002 & 2006:

*Yr 8 students – writing ranked 10th out of 12 school tasks

*Girls score better than boys on over 85% of tasks.  
*Boys less positive than girls in attitudes towards writing.  *Boys less positive than girls in attitudes towards writing.  
*Attitude declines with age. 
*Maori and PI students score less well on 39% of tasks

In Focus Statistics 2006:
*Many secondary age students are not improving beyond 
curriculum level 3 in writing.











What types of writing are 
students most involved with in students most involved with in 
Secondary School?



Effectiveness? … Prevalence?
1 Rate what sorts of tasks you think are most effective.
2 Rate what sorts of tasks you think are most prevalent in classrooms.

Effectiveness?
(1-10)

Prevalence? 
(1-10)

Short Answer Responses to Questions

Brief Responses to Material Read

Completing WorksheetsCompleting Worksheets

Brief  Summaries of Material Read

Lists

Copying Text

Writing Instructions

“5- Paragraph” Essays 

Research Papers

Short Stories

Autobiographies



From: “Teaching Writing to High School Students: 
A National Survey” (Kiuhara et al, 2009)
Most Common Writing Tasks  (Avgs Across Eng, Science & Soc Studies)
Those involving relatively low levels of analysis and interpretation and not 
much writing e.g.

Daily 2-4 x Wk Wkly Mnthy Qrtly ½ Yrly

Short Answer Responses to 
Questions 6% 37% 39% 13% 2% 1%

Brief Responses to Material Read 7% 27% 36% 19% 4% 1%

Completing Worksheets 5% 28% 39% 16% 5% 1%

Brief Summaries of Material 
Read

5% 19% 28% 26% 9% 3%

Lists 2% 13% 23% 18% 7% 3%

Copying Text 3% 10% 13% 9% 4% 4%

Writing Instructions 4% 8% 14% 12% 9% 9%



From: “Teaching Writing to High School Students: 
A National Survey” (Kiuhara et al, 2009)
Least Common Writing Tasks
(Avgs Across Eng, Science & Soc Studies)
Those involving relatively high levels of analysis and 
interpretation and multi-paragraph in length e.g.interpretation and multi-paragraph in length e.g.

Wkly Mnthy Qrtly ½ Yrly Yrly Never

“5- Paragraph” 
Essays 

8% 21% 18% 15% 7% 27%

Research Papers 0% 3% 12% 32% 37% 17%

Short Stories 3% 5% 8% 13% 14% 55%

Auto/
Biographies

0% 0% 5% 12% 25% 58%



Differences between subjects
English:
� More likely than either Science or Social Studies teachers to involve 

students  in personal journals, narratives, short stories, poems, book 
reports, letters, autobiographies, play scripts

� Approx 92% would involve students in a multi-paragraph task at least 
quarterly , 67% would do so monthly and 29% weekly.

Science:Science:
� More likely than either English or Social Studies teachers to involve 

students  in worksheets and instruction writing (e.g. lab reports)
� Approx 42% would involve students in a multi-paragraph task at least 

quarterly,  23% would do so monthly and 8% weekly.
Social Studies:
� Similar to English teachers in the assignment of types of writing task
� Approx 80% would involve students in a multi-paragraph task at least 

quarterly, 70% would do so monthly and 23% weekly.



Key Principles in teaching 
writing writing 



We believe that some key principles that 
underpin effective teaching of writing are: 

Amplify, don’t simplify



Four types of knowledge writers 
need to write well





Seven Effective Instructional 
PracticesPractices







Talking point:

These seven effective instructional practices 
for writing create a burden for teachers for writing create a burden for teachers 
additional to the SLP guidelines

(i.e., to what extent does this list of practices 
for writing fit/ not fit with the SLP guidelines?)



One approach to rethinking 
writing instruction:

Reading and Writing Links
aka “Intertextuality”



Supporting genre and linguistic 
knowledge using “Intertextuality”

Texts are interrelated

Connections are made across texts

22

Intertextual connections can enter via the author 
or via the reader (or both)

Intertextual connections as ‘borrowing’ –
importance of supporting students to 

‘borrow’ appropriately



Authors draw from other texts 
in order to write

� Harry Potter by JK Rowling 
� Charles Dickens – orphaned protagonist, as well as invented 

language (muggles) and word play (Diagon Alley)
� Roald Dahl – Victorian characterisation of abusive family and 
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� Roald Dahl – Victorian characterisation of abusive family and 
devilish humour

� JRR Tolkien and CS Lewis – parallel universe
� All of these writers draw for folklore and mythology
(Saltman 2002)



Learners draw from known texts to 
comprehend

Lenny Do I have to read this?
Pauline Do you want to read it?
Lenny [Nods and reads] 

mother…father…brother…sister…I don’t know 

24

mother…father…brother…sister…I don’t know 
this one [pointing to ‘nephew’]

Pauline Nephew
Lenny Duckville 
Pauline No, it says ‘nephew’
(Harris & Trezise 1999)



Typical writing pedagogy
Either:
� Teachers start a lesson with a brainstorm 
� Students given message that writing is ‘inventing’
� Students expected to ‘come up’ with their own

25

� Students expected to ‘come up’ with their own
� Students expected to infer what successful writing looks like…

Or:
•Teachers start with a ‘model’ or frame
•Children given the message that writing is ‘following a recipe’ or completing a 
worksheet
•Successful writing is matching the ‘model’



Implications for teachers
Texts are woven from other sources

� Students use prior knowledge of texts to write and comprehend
� Each student’s ‘intertextual history’ is unique (and different from yours)
� Each class builds a joint ‘intertextual history’ based on what they have 
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� Each class builds a joint ‘intertextual history’ based on what they have 
done together

� Students need to use (their own) reading as a basis for their (their own) 
writing

� Teachers support students to use their reading as a resource for writing. 
(Need to make links for students between reading and writing)  



Analysing Texts & 
Formulating Success CriteriaFormulating Success Criteria



Critical reading of a text:
Talking point:

The following text is successful/ unsuccessful in achieving its 
purpose.

Read “Didymo aka rock snot” closely. 

28

Read “Didymo aka rock snot” closely. 
Highlight/ annotate the ways the author achieves her purpose, considering such 
things as:

•Words and language selected
•Paragraphs, order and organisation
•Content included

(With students, teachers can use this activity to co-construct success criteria, and 
then, using students’ own texts as formative assessment)
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Giving Writing Feedback to 
StudentsStudents



Outline of Feedback Steps
(from Jennifer Glen’s process)
� Teacher gives specific feedback linked to success criteria 

and student goals for writing task
� Student interprets teacher feedback into own words 
� Student records how they feel about the feedback� Student records how they feel about the feedback
� Student makes a small number of new goals for next 

attempt at (same kind of) writing
� Teacher checks student interpretation of feedback, 

feelings and goals
� Record of the feedback is kept



How to respond to student work 
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Supporting the writing process
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Supplementary



What does the research literature 
say are the most effective ways of 
teaching writing?teaching writing?



From: “Effective Ways of Teaching Complex 
Expression in Writing” (Myhill et al, 2008)



From: “Beating the Odds: Teaching Middle and 
High School Students to Read and Write Well” 
(Langer, 2001).



From: “Writing Next”: Meta-analysis of effective 
strategies for improving writing (Graham & Perin, 2007)



From: “Writing: Teachers and Children at Work” 
20th Anniversary Edition (Graves, 2003)



From: Bennet Woods Elementary School 
study (Pressley et al, 2007)


